

11


MCS Classroom Walkthrough Operational Definitions Document 
MCS Item
	MCS Operational Definition
	
Additional Information

1a. Current PDSA learning target and SMART goal are visible in age appropriate language.
Must have all components listed in 1a in order to select “Yes.”
Yes 
No 

The classroom teacher has engaged the class in  discussions that clarify:
	Where we are going (SMART goal)
	Where we are now (current data; updated PDSA data)

How we will work together to close the gap -
(mission sets the stage – PDSA strategies will provide ongoing information to the class)
The teacher has engaged the class in creating a classroom environment that is focused on learning.
Clear learning targets break standards down into “chunks” of learning that students can reach in 5-7 days.
All items should be displayed in kid-friendly language where they can be easily referenced by students.  Students may also have copies in binders/notebooks.

All items refer to CLASSROOM items, not SCHOOL items.
Think about this swimming example:
Learning Target: 
I can demonstrate proper hand placement when doing the arm strokes for the freestyle.
It can be broken down even further…
I can keep my fingers together so that water doesn’t go through them.
I can alternate arm strokes to propel myself through the water (“freestyle”).
 
1a. The strategies for teacher are current, aligned to PDSA target, and focused on instruction (Do).

Information on class PDSA provides evidence that students are part of the process.  Strategies are specific and in student-friendly terminology.
Information on the PDSA display should be congruent to the classroom instruction you are observing.  It should speak to an ongoing conversation about learning between teacher and students rather than compliance.
Do’s should go beyond laminated sheets or repetitive sheets that say, “Teacher will give notes” and “Students will take notes.”
It is appropriate to ask students about the classroom process.
In order for the strategies to focused, there should be no more than 3-5 strategies per cycle.

1a. Classroom PDSA trend data are current and clearly displayed in graph form.  

Formative assessment data aligned to the PDSA learning targets in the Plan has been charted in graph form.  Pre-assessment, post-assessment, and formative assessment data can be included in the trend data.  Teachers should seek to identify any patterns in the data that can be used to improve instruction and student achievement.

Strategic data should be displayed in a format that students can understand; should be updated a week after data is available.

1a. Classroom PDSA trend data are discussed and analyzed (STUDY) for previous cycle.
Yes 
No

Data is analyzed by teacher and students.  Feedback is sought from students to identify what instructional practices were most effective for the learning during the cycle.  Students offer ways they can better support their own learning.
Teachers consider the feedback carefully and adjust their instructional practices.  The goal is to do something differently so that student needs can be met.  Students reflect on what they can do differently to better support their own learning.
1a. PDSA cycle indicates improvements in teaching/learning strategies.
 Yes                      No
Look at trend data to determine if there are improvements in teaching/learning strategies.
Are teachers reflecting on their practices and making the necessary changes to meet student needs?
1b. Lesson plans include vetted resources and are aligned to the standards.
Yes 
No

Daily lesson plans for each teacher should include vetted resources that are aligned to the current NC SCOS.  Resources should be thoroughly investigated to ensure they meet the rigor of the standards.
The vetting of resources can be accomplished by the individual teacher, a grade level team, or PLC.  Vertical alignment discussions are also important so that the rigor level is addressed per grade level/course.
1c. Based on the 8 mathematical practices and shifts, math teachers plan for opportunities for students to…

 Explain their thinking to others and respond to others’ thinking                   
 Apply the math they know to real world problems
 Engage in rigorous tasks, not only “naked” problems                     
 Actively participate in inquiry-based lessons
 None observed                  












Students should be able to talk about math, using mathematical language, to support or oppose the work of others. 

They should use math to solve real-world problems, organize data, and understand the world around them.  Keep an eye on the big picture while working out the details of the problem. Students should be able to generalize their thinking.
Students should be given opportunities to solve rich, challenging tasks.  Conceptual understanding, procedural skills and fluency, and application should be sought with equal intensity. 
A naked problem describes a problem without context, without a frame of reference for understanding, and does not allow students to form a mental model of the process or procedure required.
Inquiry-based learning can be described as an open-ended approach to learning guided by students through questions, research, and/or curiosity.

Advice for Teachers
Students should have tough tasks and be able to work through them. Allow wait time. Work for progress and “aha” moments. The math becomes about the process and not about the one right answer. Lead with questions.

Have students draw representations of problems. Break out the manipulatives. Let students figure out what to do with data themselves instead of boxing them into one type of organization. Ask questions that lead students to understanding. Have students draw their thinking, with and without traditional number sentences. 

Post mathematical vocabulary and make students use it — not just in math class!  Work on the classroom environment from day one so that it is a safe place to discuss ideas.


Have students use math in science, art, music, and even reading. Use real graphics, articles, and data from the newspaper or other sources to make math relevant and real. Have students create real-world problems using their mathematical knowledge.
Show students how the problem works. They don’t need to work fifty of the same problem; they should be able to take their mathematical reasoning and apply it to other situations.
Source:  A Guide to the 8 Mathematical Practice Standards - by Meghan Everette
1d. Identify literacy components of College & Career Ready Anchor Standards.
 Guided reading
 Reading Literature 
 Word Study/Academic Vocabulary
 Reading & writing grounded in evidence from the text
 Reading Foundational Skills
 Speaking and Listening
 Writing
 Reading Informational Text
 Language
Guided reading - an instructional approach that involves a teacher working with a small group of students who demonstrate similar reading behaviors and can all read similar levels of texts. The text is easy enough for students to read with teacher support. The text offers challenges and opportunities for problem solving, but is easy enough for students to read with some fluency. Teachers choose selections that help students expand their strategies. Teachers should instruct guided reading groups daily; spending 10-30 minutes per group.
Reading Literature – poetry, drama, fiction, etc.
Word Study/Academic Vocabulary – Word Study - The act of deliberately investigating words (e.g. vocabulary building exercises, word-identification practice, and spelling).
At the secondary level this may include the use of: word wall, word sorts, comparing and contrasting words, structured writing activities, reinforcement of familiar words and strategies while assisting with the learning of new words and strategies, using advance organizers, think alouds, review or pre-teach irregular words in text, study of root or base words, prefixes and suffixes, and other markers that affect the word’s meaning (possessives, tense markers, plurals).
Whether dealing with informative or literary text, text is read closely to determine the explicit meaning and make logical inferences based on evidence and students are able to share that evidence in writing or speaking.
Academic Vocabulary - defined as words that are traditionally used in academic dialogue and text. Specifically, it refers to words that are not necessarily common or frequently encountered in informal conversation.
Reading & writing grounded in evidence from the text - Students should be writing to sources, i.e., using evidence from texts to present careful analyses, well-defended claims, and clear information. The standards expect students to answer questions that depend on their having read the text or texts with care. Students should read like a detective and write like an investigative reporter.
Reading Foundational skills – Students are working on a particular literacy skill such as phonics, decoding, comprehension, etc.
Speaking and Listening - Speaking and listening are keys to developing disciplinary knowledge and skills. Students are engaged in collaborative conversations and presentations of knowledge and ideas. Conversations between students are focused, purposeful, and collaborative.  Students are presenting their knowledge in face-to-face and digital environments and providing evidence that supports their arguments and opinions.
Writing – Students are actually completing a writing assignment.  The type of writing should be based on the expectations for the grade/course.
Informational text – Informational text is a type of nonfiction.  Students should be taught to use specific instructional strategies to aid engagement while reading informational texts.
In K-5 teachers should strive for a 50/50 split of informational text and literary text.
K-5 informational text includes historical, scientific, and technical texts. 
-Includes books about history, social studies, science, and the arts; technical texts, including directions, forms, and informational displayed in graphs, charts, or maps; and digital sources on a range of topics.
In grades 6-12 throughout the course of the day, students should have a 70/30 split of informational text and literary text.  
6-12 informational text includes exposition, argument, and functional text in the form of personal essays, speeches, opinion pieces, essays about art of literature, memoirs, journalism, and historical, scientific, technical or economic accounts (including digital sources) written for a broad audience.
Language – Students are studying language/grammar/conventions/ vocabulary IN CONTEXT, not in isolation.

2a.Teacher’s level of adoption of technology into teaching and learning process.
Substitution
Augmentation
Modification
Redefinition
Not observed 
Substitution: Technology is used as a direct substitute for what you might do already, with no functional change.
Augmentation: Technology is a direct substitute, but there is functional improvement over what you did without the technology.
Modification: Technology allows you to significantly redesign the task.
Redefinition: Technology allows you to do what was previously not possible.
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Substitution - Computer technology is used to perform the same task as was done before the use of computers.

Examples:
Students print out worksheet, finish it, pass it in.
Functional Change
No functional change in teaching and learning. There may well be times when this the appropriate level of work as there is no real gain to be had from computer technology.  One needs to decide computer use based on any other possible benefits. This area tends to be teacher centric where the instructor is guiding all aspects of a lesson.
Augmentation - Computer Technology offers an effective tool to perform common tasks.





Examples:
Students take a quiz using a Google Form instead of using pencil and paper.
Functional Change
There is some functional benefit here in that paper is being saved, students and teacher can receive almost immediate feedback on student level of understanding of material.  This level starts to move along the teacher/student centric continuum. The impact of immediate feedback is that students may begin to become more engaged in learning.
Modification - This is the first step over the line between enhancing the traditional goings-on of the classroom and transforming the classroom. Common classroom tasks are being accomplished through the use of computer technology.
Examples:
Students are asked to write an essay around the theme "And This I Believe...". An audio recording of the essay is made along with an original musical soundtrack.  The recording will be played in front of an authentic audience such as parents, or college admission counselors.
Functional Change
There is significant functional change in the classroom.  While all students are learning similar writing skills, the reality of an authentic audience gives each student has a personal stake in the quality of the work.  Computer technology is necessary for this classroom to function allowing peer and teacher feedback, easy rewriting, and audio recording.  Questions about writing skills increasingly come from the students themselves.
Redefinition - Computer technology allows for new tasks that were previously inconceivable.
Examples:
A classroom is asked to create a documentary video answering an essential question related to important concepts. Teams of students take on different subtopics and collaborate to create one final product.  Teams are expected to contact outside sources for information.
Functional Change 
At this level, common classroom tasks and computer technology exist not as ends but as supports for student centered learning.  Students learn content and skills in support of important concepts as they pursue the challenge of creating a professional quality video.  Collaboration becomes necessary and technology allows such communications to occur.  Questions and discussion are increasingly student generated.
2b.Identifiy instructional practices.
Mark only those items that reflect strategies being used intentionally by the teacher during the time you’re in the room. Momentary evidence that is random in use should not be considered.

 Coaching/Conferencing
 Discussion
 Learning Centers
 Modeling/Demo
 Teacher directed Q&A
 Hands on
 Lecture
 Presentation
 Kinesthetic – Movement
 Testing
 Providing directions
 Monitoring/Facilitating
 Providing opportunity for practice
 Informal formative assessment
 Use of technology
 Use of technology to support 21st     century learning goals (other than a presentation tool
 None Observed


Coaching – “at the elbow” or “while they work” instructional support given to individuals or very small groups after content has been taught and while students work on a task. (Ex. A teacher may be coaching one student while the other students are engaged in independent practice. A teacher may be coaching a small, isolated group to help them get started on an assignment.)
	Conferencing -  The teacher works with individual or small groups to provide direct instruction, help students set goals, or provide feedback.
	Discussion – deliberate conversation between and among students and teacher in which questions, ideas, etc., are shared, debated, considered, etc. Teacher facilitates, but it is not teacher centered.
	Learning Centers - two or more structured/purposeful/planned settings or groupings for students that allow for differentiation or provide focused activity to support the learning objectives
	Modeling/Demo – showing students what their work should look like by actually doing the work for them or with them; showing them how; making the invisible visible
	Teacher-directed Q and A - The teacher is asking questions and students are responding with answers to the questions.
	Hands on learning experiences – using as teaching tools content based manipulatives and/or interaction with objects that support the learning objective.
	Lecture – a monologue – generally the teacher is talking and students are listening and/or taking notes
	Presentation – Multi-dimensional instruction that includes more than just teacher talking or Q and A
Guided practice - practice with the teacher during instruction – would be marked as “presentation” since it includes multiple strategies such as modeling, coaching, and direct instruction.
	Kinesthetic - Movement – (a.k.a. tactile learning) – Kinesthetic learning involves use of the whole body rather than just hands-on.  Examples: using puppets, felt boards, walk-and-talk reviews, pantomimes, scavenger hunts, etc.
	Testing/Assessing - students actually engaged in the testing process.  This would not be marked unless you actually observe the students taking the test, not getting ready to test.
	Providing directions – speaking directly to students with the intended outcome of the students doing what the teacher asks.
	Monitoring/Facilitating – walking around the classroom and monitoring student progress/behavior; acting as a facilitator of learning
	Providing opportunity for practice – independent (without the teacher’s involvement) individual or small group work on a specific skill occurring after instruction
	Informal formative assessment - Formative assessment is a process used by teachers and students during instruction that provides feedback to adjust ongoing teaching and learning to improve students' achievement of intended instructional outcomes. (CCSSO)
	Use of technology – Technology is used to present and share information.  For example, the Interactive White Board (IWB) is being used like a chalkboard or a screen.
	Use of technology to support 21st century learning goals (other than a presentation tool)- teacher is using tools and devices interactively to enhance instruction.
2c. Identify Grouping Format.
This item is about how students are grouped for working and learning, not about how the students are sitting, how the room is arranged, or on whether or not the assignment they’re working on is the same.
 Whole Group
 Pairs
 Individual
 Small Groups
	Whole group – The whole class is working together
	Pairs – Students are working with a partner to complete an assignment that requires collaboration.
	Individual - Students are working individually
	Small group(s) – Small group(s) of students are working together  

2d. Identify research-based instructional strategies.
 Setting Objectives
 Providing Feedback
 Similarities/Differences
   Reinforcing Effort and Providing
Recognition
   AVID Strategies (if applicable)
   Cooperative Learning 
   Summarizing 
   Cues, Questions, Advance         Organizers
   Note taking
   Generating and testing hypotheses
   Non – linguistic Representation
   Tier I Strategies (if applicable)
   None observed
Observation of use of the high yield instructional strategy by teacher and/or students during the time you are in the classroom
	Setting Objectives - The teacher is communicating to students what they are going to learn. You may see the teacher giving an explanation, making statements, using visuals or other activities that set direction for learning by identifying for students what is to be learned.  Simply seeing the objective posted on the wall is not evidence of this item.

Providing feedback – The teacher and/or students are providing timely, descriptive feedback on the learning in terms of what is accurate, what is inaccurate and next steps to take toward success.  
	Similarities/Differences – The teacher and/or students are using a strategy identifies how two or more things are similar and different. These strategies provide students with opportunities to think about the content and relationships in the content in new ways. The four instructional strategies include:
	Comparing

Classifying
Metaphors
	Analogies
	Reinforcing Effort and Providing Recognition – Students are encouraged to answer questions by the recognition and positive response from teacher.  Pause-prompt-praise.  Recognition for achievement stimulates motivation and enhances achievement.
	AVID Strategies (if applicable) – In secondary AVID schools, students and teachers are expected to use AVID strategies in their classrooms.  Central office personnel will check with their assigned schools to find out each school’s Look-Fors.
	Cooperative Learning – Students are working together, interdependently in pairs or small groups using specific, structured techniques in order to complete a specific task that produces evidence of learning outcomes aligned to a learning target.

Summarizing - Teacher and/or students are engaged in activities which identify information most important to their learning, and then stating, and/or sharing and/or organizing that information in their own words. Teacher and/or students may be questioning, clarifying, or predicting as they summarize information.  Summary frames or other graphic organizers may help students organize information.
	Cues, Questions, Advance Organizers – Cues, questions, and advance organizers are three common ways that a classroom teacher helps students use what they already know about a topic.  Cues involve “hints” about what the students are about to experience. Cues and questions should focus on what is important as opposed to what is unusual.  
Advance organizers provide an organizational framework teachers can present to students prior to teaching new content to prepare them for what they are about to learn. They help students see the connections and/or the relationship between pieces of information. 
	Note taking  – The teacher and/or students are using some form of written expression to capture and document key information being shared for continued or later use as a learning tool.  Effective note-taking formats may include:
	Informal outline

Web
Combination
Teacher Prepared  notes
Cornell Notes
Graphic organizers can also be used for note taking.
	Generating and testing hypotheses - Students are generating, explaining, testing and defending hypotheses using both inductive and deductive strategies through problem solving, history investigation, invention, experimental inquiry, and decision-making.

	Non-linguistic representation – Teacher and/or students are using one or more of a variety of techniques which require students to learn or to express their learning through:

	physical models,

mental images,
pictures or pictographs,
graphic organizers,
	physical movement or activity
Tier I Strategies (if applicable) – For K-8 schools.  As part of the MTSS process, each grade level PLC team will decide upon research-based strategies for ELA and math they will commit to use with fidelity and frequency to differentiate core instruction.    
2e. There is evidence of instructional differentiation.
During the 4-6 minutes you are in the room, any evidence of differentiation that is learning based and is purposeful/intentional should be noted.  Allowing random student preference is not an example of differentiation, ex. “I don’t care which you do first.”
 Content
 Process
 Product
 Environment


MCS addresses differentiation based on the work of Carol Ann Tomlinson and Carolyn Coil. 
It is important to note that differentiation is not a set of strategies but is instead a way of thinking about the teaching and learning process.  It focuses on how we will teach so that all students have access to, and support and guidance in, mastering the state curriculum, not who will learn what.
There is evidence that the teacher is intentionally/purposefully making the content, process, product or learning environment different for specific students or groups of students based on the learning needs of those students. 
Content: What is being taught. Teachers differentiate the actual content being presented to students. Example: Some students may be learning single-digit multiplication facts, while others are learning to multiply two- or three-digit numbers.  Evidence of compacting.
Process: How the student learns what is being taught. Example: Some students need to interact with the material in a hands-on manner, some might prefer to read a book or interact with material on the computer. 
Product: How the student shows what he or she has learned. Example: Students can write a paper or they can present information orally.
Environment: “the way the classroom works and feels.”  Teachers take steps to purposefully accommodate the needs of students by culturally responsive teaching, utilization of student inventories and interest surveys, balancing levels of support and challenge (“Fair isn’t always equal”), pre-assessments and increased formative assessment that are utilized for in class flexible grouping and ways to vary group formation to meet instructional needs.
3a. Identify student actions
This item refers to student actions that are intentional behaviors planned by the teacher to drive learning. Random, isolated, momentary, individual student actions should not be considered.
   Listening
 Reading 
 Writing
 Using Manipulatives
 Testing
 Practicing Skills/Problem-solving 
 Performance/Demo/Presentation
 Using technology to meet 21st century learning goals (to create, collaborate, etc.)
 Using technology to practice skills/demonstrate mastery
What the students are doing during the time you are in the room.
Listening – Students are listening to anyone or anything in order to learn. This item includes nonverbal participation through observation.
	Reading –  Students are engaged in  reading in order to learn . It does not include just reading directions or instructions
	Writing – Students are writing in ways that require them to express complete thoughts, to communicate ideas, opinions, new learning, etc. This does not include copying printed or previously written material.
	Using Manipulatives – hands-on items specific to a content area that are being used by students and/or teacher. (task cards, card sorts, sentence strips, word cards, fair shares, coins, number lines, geoboards, compass, blocks (pattern, base-ten, attribute), rods, color tiles, graph paper, dissecting tools…)
	Testing – taking a test.
	Practicing Skills/Problem-solving –  Students are practicing what they have learned and/or working out real-world problems, equations, etc.
	Performance/Demonstration/Presentation-students are performing based on lesson objective (Ex:  music, artwork, CTE, experiment, physical education, dance, math or other problem solving)
	Using technology to meet 21st century learning goals (4 C’s) - Students are using technology to create, communicate, collaborate, to promote critical thinking.  They are using tools such as email, blogs, wikis, Microsoft 365, google docs, etc. in meaningful ways.
	Using technology to practice skills/demonstrate mastery – Students are using technology to practice skills on a website or using an application/software.
3b. Determine levels of class engagement.

 Highly Engaged – Most students are leading the learning 
 Engaged – Most students are authentically engaged in the learning 
  Well Managed –  student are willingly complaint, ritually engaged in learning
 Dysfunctional – Many students actively reject the assigned task or substitute another activity
The guiding question for this item is, “Why are they doing it?” You could ask students, “Why is it important to you to learn this?” Their response may help you determine level of engagement.
Noise level, alone, is not evidence of level of engagement, high or low.

	Highly engaged – Students have an internal and authentic strong desire to learn the information being taught. They are highly intrigued by what is being taught.  They are modeling their own learning strategies for the class or group.
	Engaged – Most students are authentically engaged in the learning.  Students are fully attending, motivated by their own deep personal interest.
	Well managed – Students are engaged because they are expected to be. They’re learning for the test or to avoid the consequences for not learning it. They’re learning it simply because they have been trained or told to do so. Compliance is the motivation. No deep personal interest.
	Dysfunctional – May look like a well-managed classroom except for the existence of “patterned rebellion”; more than just a few students rejecting the task, off task, disengaged.

4a. Classroom ground rules/norms and mission are clearly posted.
 Yes                          No  


Norms are created with student input, are easily visible, and are worded in student-friendly language.
How we will work together to close the gap -
(mission sets the stage – PDSA strategies will provide ongoing information to the class)
The teacher has engaged the class in creating a classroom environment that is focused on learning.
4b. There is evidence of a college-going culture (if applicable).
 Yes                          No
For secondary AVID schools, building a college-going culture is part of the process.  College pennants, info on various colleges, entrance requirements for colleges/universities, and other evidences should be posted in AVID classrooms (at minimum) and elsewhere.
4c. Models/examples of quality student work with meaningful feedback are purposefully displayed/utilized.
  Yes                        No 
Posted student work should be meaningful and provide students with a model of what the expectations are.
	Student work posted just as a display of all work is not a model of quality student work and should be marked “no.”
	Feedback should provide specific descriptive feedback that highlights successful components:
	“Your use of indenting clarified your meaning in your writing.”

“Your first sentence clearly tells the reader your main idea.”
“The way you showed your work helped me see you really understand this concept.”
	“You applied the scientific method successfully in your research”


